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Disclaimer
The resources shown are designed to provide helpful 
information. Resources are provided for instructional use 
purposes only and do not constitute NYSED endorsement of any 
vendor, author, or other sources. To the best of our knowledge, 
the resources provided are true and complete.
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Introductions

• Name

• Educational Organization (EO)

• Position/Role
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New York State Education Department Office of Special Education

Blueprint for Improved Results for Students
with Disabilities

Self-Advocacy
Students engage in self-advocacy and are involved in 
determining their own educational goals and plan.

Family Partnership
Parents, and other family members, are engaged as 
meaningful partners in the special education process 
and the education of their child.

Specially-Designed Instruction
Teachers design, provide, and assess the 
effectiveness of specially-designed instruction to 
provide students with disabilities with access to 
participate and progress in the general education 
curriculum.

Research-Based Instruction
Teachers provide research-based instructional 
teaching and learning strategies and supports for 
students with disabilities.

Multi-Tiered Support
Schools provide a multi-tiered system of behavioral 
and academic support.

Inclusive Activities
Schools provide high-quality inclusive programs and 
activities.

Transition Support
Schools provide appropriate instruction for students 
with disabilities in career development and 
opportunities to participate in work-based learning.
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Meeting Norms
• Take care of your needs (water, food, restroom, etc.).
• Speak your truth; use “I” statements.
• Ask what you need to understand and contribute.
• Listen with respect.
• Push your growing edge.
• Participate and struggle together.
• Expect a lack of closure.
• Respect each others’ needs.
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Agenda
• Transition Across the Lifespan and Overview of the CDOS Learning 

Standards
• Standard 1: Career Development (3 Levels)

⁃ Career Awareness, Exploration, and Preparation
• Standard 2: Integrated Learning (3 Levels)

⁃ Universal Design for Learning (UDL): Application of Instructional Learning
• Standard 3a: Universal Foundation Skills (3 Levels)
• Standard 3b: Career Majors
• Resources to Support the CDOS Learning Standards
• How the CDOS Standards Support all Multiple Pathways to Graduation 

and Exiting Credential Requirements
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Training Objectives
Participants will:
• Identify foundational New York State (NYS) Part 100 Regulations 

and field memos related to career exploration and development in 
the classroom.

• Identify effective instructional design practices to teach academic 
and transition skills simultaneously.

• Apply the CDOS learning standards to all academic instruction 
across all grade levels.

• Recognize how the CDOS learning standards support all of the 
Multiple Pathways to Graduation and Exiting Credentials.
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Transition Across the Lifespan
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Transition-Focused Education

“…directed toward adult outcomes and consists of academic, career, 
and extracurricular instruction and activities, delivered through a 
variety of instructional and transition approaches and services, 
depending on the local context and students’ learning and support 
needs…” 

(Kohler & Field, 2003)
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Individuals with Disabilities Education 
Act (IDEA) States:
The purpose of Special Education is to ensure that all children with 
disabilities have available to them a free appropriate public 
education … to meet their unique needs and prepare them for 
further education, employment, and independent living.

34 CFR 300.1(a)
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Poll Time!
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Taxonomy for Transition Planning 2.0
Quality Transition Planning: What We Know

“Over the past three decades, transition practices research has demonstrated that 
post-school outcomes of students with disabilities improve when educators, 
families, students, and community members and organizations work together to 
implement a broad perspective of transition planning, more appropriately 
referred to as transition-focused education. In general, this concept represents the 
perspective that “transition planning” is the fundamental basis of education that 
guides development of students’ educational programs—including strategies that 
keep them in school—rather than an “add-on” activity for students with disabilities 
when they turn age 14 or 16. The impact of transition-focused education is greatly 
enhanced when service systems and programs connect and support the 
implementation and application of such learning.”

Taxonomy for Transition Planning 2.0
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Taxonomy Practice Categories
Student 

Development

The “stuff” of the 
educational program
• Assessment
• Academic skills
• Life, social, and 

emotional skills
• Employment and 

occupational skills
• Student supports
• Instructional context

Student-Focused 
Planning

The process for 
developing a student’s 
Individualized 
Education Program 
(IEP)
• IEP development
• Planning strategies
• Student participation

Family 
Engagement

Input, perspective, 
support—provides 
relevance
• Family involvement
• Family 

empowerment
• Family preparation

Adapted from NTACT:C—Taxonomy for Transition Programming

https://transitionta.org/taxonomy-for-transition-programming-2-0/


15

Taxonomy Practice Categories (continued)

Program Structures

The infrastructure that facilitates 
implementation of effective transition 
education and services
• Program characteristics
• Program evaluation
• Strategic planning
• Policies and procedures
• Resource development and allocation
• School climate

Interagency Collaboration

Partnerships and context within which 
education and services to meet the 
student’s and family’s needs are 
delivered
• Collaborative framework
• Collaborative service delivery

Adapted from NTACT:C—Taxonomy for Transition Programming

https://transitionta.org/taxonomy-for-transition-programming-2-0/
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Predictor Correlation to Outcome 
Areas
Research has identified these 
predictors as supporting post-
school success in the areas 
indicated.

When students are engaged and 
supported in these areas, their 
post-school outcomes improve.

These predictors support the five 
primary practice categories of the 
Taxonomy for Transition 
Programming 2.0.

NTACT:C Predictors by Post-School Outcome Area

https://transitionta.org/predictors-of-post-school-success/
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Guiding Questions

• What happens in my school/district/Board of Cooperative 
Education Services (BOCES)/region that reflects “transition-focused 
education”?

• What about quality transition planning and services makes sense 
for younger students and what is my role in helping support a 
“shift”?
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Transitions in a Student’s Career
• Into formal school 
• Into special education services (Early Intervention, Committee on 

Preschool Special Education, Committee on Special Education)
• Into grades with testing expectations
• Into grades with multiple core academic teachers
• Into grades with elective and core course options
• Into grades with multiple campus options
• School to school (e.g., elementary to middle)
• High school exit
• What else?
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Transition Education and Services—
Research and Data Connections for 
Success
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Why We Need to Start Preparing for 
Secondary Transition Early
• Developing self-determination skills should begin early (Papay et al., 

2014)
• Family expectations form early 
• Least Restrictive Environment (LRE)/placement/curricular decisions have 

long-term consequences
• Access to external supports for some students takes time (Office of 

Special Education and Rehabilitative Services, 2017)
• Connecting school to post-school outcomes increases students’ 

motivation and engagement
• Other ideas?
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Barriers To Starting Early Often 
Expressed
• Families aren’t ready
• Elementary teachers need to focus on academic skill instruction 

and support
• There are not mechanisms (or time) to address transition skills (i.e., 

meetings, instructional time)
• It would be “ridiculous” to dedicate services and supports to a 

kindergartener’s career goals
• I don’t have influence over practices at younger grades
• Pre-K and elementary educators are not taught this information
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Relationship Between the CDOS 
Learning Standards and 
Transition Across the Lifespan
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What Is Career and Technical 
Education (CTE)?

Part 100.1(l) of Commissioner’s Regulations:

A kindergarten through adult program area of study that includes rigorous 
academic content closely aligned with career and technical subject 
matter, using the State learning standards for career development and 
occupational studies as a framework.

Part 100.1 Definitions

http://www.nysed.gov/curriculum-instruction/1001-definitions#CTE
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The CTE Learning Continuum

• … begins in preschool or elementary school with classroom 
activities intended for career awareness.

• It proceeds through the middle level with required coursework 
aimed at career exploration and progresses to career development 
and planning in preparation for postsecondary education and the 
workplace. 

• The NYS learning standards for grades P–12 were developed to 
assure that all students achieve a high level of knowledge and the 
ability to apply that knowledge in real-world situations.

Adapted from the NYS CTE Guidelines for CTE Administrators and School Counselors, June 2020 edition
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CTE Across the Continuum
The P–12 CTE Continuum of Studies

Characteristics Pre-K Middle Level High School Postsecondary

Grades P–4 5–8 9–12 Adult

Students All students All students Student selected Student selected

Teacher Classroom 
teacher

Any CTE teacher through 
the lens of certification 

content area

Specific CTE 
teacher

Industry expert or 
college professor

Time 
Requirement

School 
determined 1 ¾ unit

½ unit elective to 
multiple unit 

sequence

Industry 
certification to 

degree

Goal Career awareness Career exploration Career planning Career success
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The School Counselor’s Role is Central 
to the Success of Students

School counselors support students through individual and group 
counseling, college and career exploration instruction, assistance in 
crisis situations, and referrals to school social workers, school 
psychologists, or other professionals when specialized interventions 
are required for student success in school.
It is important for students to have access to a certified or licensed 
school counselor in the early years to help inspire young students 
to strive for success and consider college and career opportunities…

Amendments to Commissioner's Regulations Related to School Counseling—January 3, 2018
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Academics and Transition Instruction

• Identify which foundational and grade-aligned academic skills are in 
a student’s repertoire and which need to be taught.

• Level of foundational skill knowledge should not be a barrier or 
deterrent from simultaneously teaching grade-level content.

• Provide ongoing instruction at the student’s level on key 
foundational skills (e.g., reading, listening comprehension, number 
sense) and specific targeted instruction on grade-level content.

• Gear all instruction toward students preferred post-school goal 
(e.g., college, career choice).
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Shifting Mindsets

• How can you bring together 
academics and transition content in 
your current setting?

• How do we bring the family lens and 
the school lens together to support 
individual students?
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Overview of the CDOS Learning 
Standards
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Knowledge, Application, and Skills

Standard 1: Career 
Development
Self-Knowledge

Career Exploration
Career PlanStandard 2: 

Integrated Learning
What am I learning?
Why am I learning it?

How can I use it?

Standard 3a: 
Universal 

Foundation Skills 
What do I need to 

know?
What skills are 

important for me?
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Questions We Need to Help 
Students Answer

• Who am I?

• Where am I going?

• How will I get there?
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Structure of the CDOS Learning 
Standards
A Continuum of Learning

Standard (Career Development, Integrated Learning, Universal Foundation Skills, Career Majors)

Key Idea

Performance Indicators at 3 Levels (Elementary, Intermediate, Commencement)

Sample Tasks for Each Level

Career Development and Occupational Studies (CDOS) Standards

http://www.nysed.gov/curriculum-instruction/career-development-and-occupational-studies-cdos-standards
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Teaching to the Standards
You know you are providing instruction in CDOS standards 
when…

Lessons:
• Have real-life application
• Are authentic and project-

based
• Experiential in nature
• Hands-on
• Connect to careers

Students:
• Connect present learning to 

future goals
• Explore various career paths 

without limiting their choices
• Engage in career roleplaying
• Learn and apply skills learned in 

school

Adapted from the CDOS Resource Guide—Introduction, p. XXV
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When We Teach to the Standards
You know you are providing instruction in CDOS standards 
when…

• Students integrate knowledge with experience.
• Students offer comments on how much they are looking forward to 

their future careers because classroom activities are relevant to the 
real world.

• The teacher discusses his/her own skills with students.
• Assessment directly measures performance. 
• Parents thank you for introducing career opportunities to their 

child.

Adapted from the CDOS Resource Guide—Introduction, p. XXV
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Standard 1: Career Development
Elementary, Intermediate, and Commencement Levels
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Career Development Theories: Donn 
Brolin’s Four Stages of Career Development

(Brolin, 1997)
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Career Awareness
Developing a general awareness of self, the world of work, and 
the application of academic concepts.

• Awareness of strengths, interests, preferences, needs
• Self-worth/confidence
• Socially desirable behaviors
• Attitudes toward work (i.e., work ethic)
• Different jobs/occupations/options
• Desirable work habits
• Self-determination skills

Adapted from NTACT:C and the New York State (NYS) Work-Based Learning (WBL) Manual
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Career Exploration
Promoting a deeper understanding of potential careers and 
opportunities for an investigation of a particular industry, 
career, or occupation of interest.

• Deeper examination of occupations/jobs
• Deeper exploration of skills/abilities/needs
• Begin discrepancy analysis
• Hands-on experiences
• Self-determination/advocacy skills

Adapted from NTACT:C and the NYS WBL Manual
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Career Preparation
Promoting in-depth discovery of a particular career and the 
development of the skills and understanding of the education 
and training needed in a particular industry/occupation.

• Clarification of personal goals and career goals
• Identification of social and occupational competencies needed for 

success
• Identification of steps needed to meet goals
• CTE Courses, WBL, opportunities to learn hands-on

Adapted from NTACT:C and the NYS WBL Manual
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Career 
Development 

Today Is 
Rarely Linear 
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Elementary, Intermediate, and Commencement Levels

Standard:
Students will be knowledgeable about the world of work, explore 
career options, and relate personal skills, aptitudes, and abilities to 
future career decisions.
Key Idea:
1. Students will learn about the changing nature of the workplace, 
the value of work to society, and the connection of work to 
achievement of personal goals.

CDOS Standard 1: Career 
Development



42

Career Development Performance 
Indicators
Across Three Levels

Elementary Level:
• Begin a career plan that 

would assist in the 
transition from school to 
eventual entry into a career 
option. 

• Demonstrate an awareness 
of their interests, aptitudes, 
and abilities. 

• Know the value of work to 
the individual and society in 
general.

Intermediate Level:
• Continue development of a 

career plan that would assist in 
the transition from school to 
eventual entry into a career 
option of their choosing. 

• Demonstrate an understanding 
of the relationship among 
personal interests, skills and 
abilities, and career research. 

• Understand the relationship of 
personal interests, skills, and 
abilities to successful 
employment.

Commencement Level:
• Complete a career plan that 

would permit eventual 
entry into a career option 
of choice.

• Apply decision-making skills 
in the selection of a career 
option or strong personal 
interest.

• Analyze skills and abilities 
required in a career option 
and relate them to their 
own skills and abilities.
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Career Development Sample Tasks
Across Three Levels

Elementary Level:
• Classify hobbies, favorite school 

subjects, interests, and special 
talents with their relationship to 
working with people, 
information, or things.

• Identify favorite school subjects 
and special talents and relate 
them to specific occupations.

• Explain reasons why people 
work, describe different 
occupations in their community 
and how these occupations 
benefit others.

Intermediate Level:
• Identify characteristics and 

educational requirements 
of three career options, 
including those considered 
nontraditional.

• Reassess personal interests 
and abilities and match 
them to career options.

• Explain the importance of 
punctuality, dependability, 
integrity, and getting along 
with others for success in a 
work environment.

Commencement Level:
• Reevaluate long-range 

personal goals and match 
them to a career option.

• Prepare a personal balance 
sheet/inventory of skills, 
qualities, and experiences 
needed for successful 
employment in a career 
option. 

• Prepare a career research 
paper that contains details 
of three specific jobs within 
the career option.
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The Ongoing 
Nature of 

Career 
Development
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Family Support in the Career 
Development Process
Families can support youth in the career development process by:
• Having high expectations
• Discovering in-school career exploration activities
• Exploring a range of career options
• Investigating online career tools and resources
• Encouraging youth to explore multiple pathways
• Networking to find exploration and/or employment opportunities
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Standard 2: Integrated Learning 
Elementary, Intermediate, and Commencement Levels
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The Importance of Integrated 
Learning
What am I learning? Why am I learning it? How will I use it?

Integrated Learning encourages students to:
• Use essential academic concepts, facts, and procedures in 

applications related to life skills and the world of work.
• See the usefulness of the concepts they are being asked to learn 

and to understand their potential application in the world of work.
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Standard 2: Integrated Learning
Elementary, Intermediate, and Commencement Levels

Standard:
Students will demonstrate how academic knowledge and skills are 
applied in the workplace and other settings.

Key Idea:
Integrated learning encourages students to use essential academic 
concepts, facts, and procedures in applications related to life skills 
and the world of work. This approach allows students to see the 
usefulness of the concepts that they are being asked to learn and to 
understand their potential application in the world of work. 
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Integrated Learning Sample Tasks
Across the Continuum

Elementary Level:
• Tell a story about how a school 

cafeteria employee uses mathematical 
and English language arts skills on the 
job.

• Explain why being able to tell time is 
important to an airline pilot, a football 
referee, or a teacher.

• Integrate mathematical/science 
concepts to plan and design a garden, 
basketball court, or fish pond.

Intermediate Level:
• Match an inventory of academic 

knowledge and technical skills to 
specific careers in which they would be 
useful.

• Edit the work of other students for a 
school newsletter.

• Work in teams to complete a 
promotional campaign, applying the 
principles of various disciplines to sell 
products.
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Integrated Learning Sample Tasks (continued)
Across the Continuum

Commencement Level:
• Use effective skills and techniques in a simulated job interview.
• Interview a medical specialist and develop a presentation to depict knowledge and 

skills that are required for this career.
• Work in teams to formulate a historical presentation on specific careers and 

demonstrate how job requirements and training are changing due to new 
technology.

• Read a series of job descriptions of interest to identify the necessary application of 
academic knowledge and technical skills that are required for particular careers, as 
well as the job outlook (decline/growth) and possible earnings.
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Application of UDL and 
Integrated Instructional Learning
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UDL Guidelines
Think self-determination skills

• Provide multiple means of Engagement
The “why” of learning

• Provide multiple means of Representation
The “what” of learning

• Provide multiple means of Action and Expression
The “how” of learning

Adapted from CAST.ORG

https://www.cast.org/impact/universal-design-for-learning-udl
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Multiple Means of Engagement
Guideline 7—Recruiting Interest

Checkpoint 7.2: Optimize relevance, value, and authenticity
• Individuals are engaged by information and activities that are 

relevant and valuable to their interests and goals.
• To recruit all learners equally, it is critical to provide options that 

optimize what is relevant, valuable, and meaningful to the learner.
• Design activities so that learning outcomes are authentic, 

communicate to real audiences, and reflect a purpose that is clear 
to the participants.

The UDL Guidelines

https://udlguidelines.cast.org/
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Multiple Means of Representation
Guideline 3—Comprehension

Checkpoint 3.4: Maximize transfer and generalization
• All learners need to be able to generalize and transfer their learning 

to new contexts.
• All learners can benefit from assistance in how to transfer the 

information they have to other situations, as learning is not about 
individual facts in isolation.

• Embed new ideas in familiar ideas and contexts.
• Provide explicit, supported opportunities to generalize learning to 

new situations.

The UDL Guidelines

https://udlguidelines.cast.org/
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Multiple Means of Action and 
Expression
Guideline 6—Executive Functioning
Checkpoint 6.1: Guide appropriate goal-
setting
• Embed graduated scaffolds for learning 

to set personal goals that are both 
challenging and realistic.

Checkpoint 6.2: Support planning and 
strategy development
• Graduated scaffolds that help them 

actually implement strategies; or 
engagement in decision-making with 
competent mentors.

Checkpoint 6.3: Facilitate managing 
information and resources
• Provide a variety of internal scaffolds and 

external organizational aids to keep 
information organized and “in mind.”

Checkpoint 6.4: Enhance capacity for 
monitoring progress
• Provide “formative” feedback that allows 

learners to monitor their own progress 
effectively and to use that information to 
guide their own effort and practice.

The UDL Guidelines

https://udlguidelines.cast.org/
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Key Questions to Consider When 
Applying UDL in Planning Lessons
Think about how learners 
will engage with the 
lesson. 
Does the lesson provide options 
that can help all learners:
• Regulate their own learning?
• Sustain effort and 

motivation?
• Engage and interest all 

learners?

Think about how 
information is presented 
to learners.
Does the information provide 
options that help all learners:
• Reach higher levels of 

comprehension and 
understanding?

• Understand the symbols and 
expressions?

• Perceive what needs to be 
learned?

Think about how learners 
are expected to act 
strategically and express 
themselves. 
Does the activity provide 
options that help all learners:
• Act strategically?
• Express themselves fluently?
• Physically respond?

Key Questions to Consider When Planning Lessons

https://www.cast.org/binaries/content/assets/common/publications/articles/cast-udl-planningq-a11y.pdf
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Applying UDL
Think about what UDL strategies could be incorporated when 
planning lessons in each of the following three categories

Engagement
• Student developed rubric
• Checklist outlining steps
• Obtain student feedback at end 

of class as to what was successful
• Discussion protocols
• Provide choice of career to 

research
• Vision board
• Guiding questions
• Anticipation guides

Representation
• Guided notes
• Task cards
• Concept Maps
• Sticky notes for note taking
• Use multiple forms to 

convey information: 
photographs, video clips

Action and Expression
• Response cards
• Choice boards/menus
• Multiple means to show 

work: posters, podcasts, 
dramatization

• Online tools
• Sticky notes
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Integrating Instructional Learning 
Across Content Areas
Social Studies/English Language Arts (ELA) Curricula

Social Studies: US History curriculum includes being able to identify how 
society and individuals were impacted by the Industrial Revolution and 
21st Century Skills.
ELA: Throughout P–12 instruction, it is expected that students will read, 
write, listen, and speak for:
1. Information and understanding
2. Literary response and expression
3. Critical analysis and evaluation
4. Social interaction

Adapted from NYS P-12 Learning Standards, adopted 2016
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Integrating Social Studies/ELA Outcomes
Blended assignment example: 

Teachers from US History and ELA collaborate and plan together:
• Each student is assigned a career to research addressing “the 

changing world of work” 
• Students research assigned career and ELA teacher focuses on 

writing and speaking skills
• Students develop a presentation, using technology as appropriate
• Students present their career in one or both classes



60

Integrated 
Learning: 

Elementary 
Sample 
Activity

CDOS Elementary Core Curriculum Standard 2, p. 53
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Integrated 
Learning: 

Intermediate 
Sample 
Activity

CDOS Intermediate Core Curriculum Standard 2, p. 136
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Integrated 
Learning: 

Commencement 
Level Sample 

Activity

CDOS Commencement Core Curriculum Standard 2, p. 198



63

Instructional Design—Integrating Skills 
Identify real world tasks that are connected to academic content you 
need to teach. 
• Reading for understanding

⁃ Use an article on current trends in employment, hunter safety guide, owner’s manuals to 
household appliances

• Math skills connected to how students would use them at home, in their jobs, and in 
the community
⁃ Connect math skills to making a budget, building a building, calculating interest on a credit card 

or loan, fractions (measuring cups, socket sets, or drill bits)

• Assign English essays on strengths, interests, preferences, or compare and contrast 
two jobs

• Have students search the internet for information on their disability, potential 
colleges, job requirements

• Conduct mock interviews for job seeking
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Embedding Instruction Across Settings

How do we teach self-determination in:
• Science and math classes
• Language arts and social studies classes
• Physical education, art, and music classes
• Elective classes
• Vocational classes and programs
• Special education classes and programs
• Extracurricular activities

(Cabeza et al., 2013)
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Standard 3a: Universal 
Foundation Skills 
Elementary, Intermediate, and Commencement Levels
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Universal Foundation Skills Across 
Three Levels
Standard—Students will:
Demonstrate mastery of the foundation skills and competencies 
essential for success in the workplace.
• Skills that are essential for success in both school and the 

workplace
• Should address as many skills as possible in all subject areas
• Can be a great reference point for annual goals for students 

(cross-content skills)
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Universal Foundation Skills
CDOS—Standard 3a

Basic Skills
• Can read
• Can write
• Perform math functions
• Listens effectively
• Speaks clearly

Personal Qualities
• Responsibility
• Ability to plan
• Ability to take independent action
• Integrity/honesty
• Self-determination and ability to 
• Self-evaluate knowledge, skills and abilities

Thinking Skills
• Can think creatively
• Uses decision-making skills
• Thinking leads to problem solving
• Knows how to learn
• Applies knowledge to new situations

Systems
• Improves and designs systems
• Monitors and corrects performances
• Understands how systems perform related to 

goals, resources and organizational function
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Universal Foundation Skills (continued)
CDOS—Standard 3a

Managing Resources:
• Understands how to use materials, 

facilities, time, money, human resources, 
networking

Managing Information:
• Acquires and evaluates information
• Organizes/maintains Information
• Interprets/communicated information
• Uses computers to enter, modify, retrieve 

and store data

Technology:
• Selects/applies technology
• Maintains equipment
• Designs and creates to meet needs

Interpersonal Skills:
• Teaches others
• Serves clients
• Exercises leadership
• Negotiates/communicates
• Works as a member of a team
• Works with diversity
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Example: Interpersonal Skills Across 
Three Levels
Key Idea: Positive interpersonal qualities lead to teamwork and 
cooperation in large and small groups in family, social, and 
work situations. 
Elementary Performance Indicator: Students relate to people of different 
ages and from diverse backgrounds. 
Intermediate Performance Indicator: Students demonstrate the ability to 
work with others, present facts that support arguments, listen to 
dissenting points of view, and reach a shared decision. 
Commencement Performance Indicator: Students communicate 
effectively and help others to learn a new skill. 
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Universal Foundation Skills 
How Are We Developing These Skills in Our Students?

Let’s discuss:
• Examples of what you are already doing to develop the Universal 

Foundation Skills in each category.
• Ways to expand what’s already happening to address additional 

Universal Foundation Skills or move along the continuum.
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Deeper Dive:
CDOS Core Curriculum
Please refer to the CDOS Core Curriculums for Standards 1 and 3a: 
Elementary, Intermediate, and Commencement Sample Activities.
• Choose the level of core curriculum you would like to explore 

further.
• Pick at least one activity you can implement in your classroom or 

role.
• Be prepared to share out the activity you chose and why.
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Standard 3b: Career Majors
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Career Majors Overview

6 Areas:
• Business/Information Systems
• Health Services
• Engineering/Technologies
• Human and Public Services
• Natural and Agricultural Sciences
• Arts/Humanities

3 Levels:
• Core
• Specialized
• Experiential
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Ways to Develop These Skills

• Course of study that includes elective classes that support goals 
(e.g., business classes, additional science classes)

• CTE classes (BOCES or school-based programs)
• WBL internships, job shadows, community-based work experience 

programs that support the student’s measurable postsecondary 
goals.
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Resources to Support the CDOS 
Learning Standards
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Resources for Supporting the CDOS 
Learning Standards 

• Career Website Resources
• CDOS Resources: Supplemental Teaching Tools
• Career Plans/CareerZone
• Self-Determined Learning Model of Instruction (SDLMI)
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Career Website Resources (1 of 3)
My Next Move

My Next Move

https://www.mynextmove.org/
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Career Website Resources (2 of 3)
CareerOneStop—GetMyFuture

CareerOneStop—GetMyFuture

https://www.careeronestop.org/GetMyFuture/default.aspx
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Career Website Resources (3 of 3)
Virginia Career VIEW

Virginia Career View

https://www.vaview.net/k5/check-it/kids-search/
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Career Exploration Activity
Let’s Try It

• Complete the interest inventory on Get My Future
• Under your results graph click on “Medium Preparation” under 

Experience or Education Needed
• Choose 1 of your top matches, click on the job title and review the 

Occupational Profile provided
• Be prepared to share out: What job did you explore? What was 

something that you would like or dislike about the job? What was 
the outlook for this type of job? Could your students benefit from 
this kind of activity?

Get My Future—Interest Inventory

https://www.careeronestop.org/GetMyFuture/Toolkit/interest-assessment.aspx
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Supplemental Teaching Tools (1 of 3)
Lesson Planning with CDOS Alignment

From the CDOS Resource Guide and Supplemental Teaching Tools, p. 339.
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Supplemental Teaching Tools (2 of 3)
Career Development Rubric

From the CDOS Resource Guide and Supplemental teaching tools, p. 340.
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Supplemental Teaching Tools (3 of 3)
Writer at Work Rubric

From the CDOS Resource Guide and Supplemental teaching tools, p. 338.
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How to Facilitate Instruction on the 
CDOS Learning Standards

1. Lesson Planning with 
CDOS Alignment template

2. Career Development 
Rubric

3. Writer at Work Rubric

• Discuss—in your role with the 
student, how can you facilitate 
instruction on the CDOS 
Learning Standards in various 
settings? (5–10 minutes)

• Share out examples (2–5 
minutes)

From the CDOS Resource Guide and Supplemental teaching tools, pp. 338–340.
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New York State Education Department 
(NYSED) Career Plans
• Career Plans are for all students across all grade levels. A Career Plan 

documents a history of achievement that students build from 
elementary school to high school.

• Kindergarten to Commencement Level plans are available on the NYSED 
website; students in grades 6-12 can create individual plans using NYS 
Department of Labor’s CareerZone website.

• Connect learning across subject areas, align with CDOS Learning 
Standards.

• Student participation in the completion of career plans promotes CDOS 
skill development in all 3 learning standards.

NYSED Career Plans

https://www.careerzone.ny.gov/
http://www.nysed.gov/career-technical-education/career-plan
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Elementary Level Career Plans
A Continuum

Kindergarten and 
1st grade:

• Pictorial 
reflections

• Who am I?

2nd and 3rd grade:
• Pictorial 

reflections with 
simple descriptive 
sentences

• Who am I?
• Where am I 

going?

4th grade and up:
• Written format
• Who am I?
• Where am I going?
• How will I get there?
• Adds Skills/ 

Application section 
that addresses 
Universal 
Foundation Skills
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Intermediate and Commencement 
Level Career Plans
Middle/Intermediate Level:
• Expands on sections in previous level
• Explicitly connects strengths, 

preferences, and interests to the world 
of work

• Students reflect not only on activities 
and experiences but the skills that are 
learned and how those skills can be 
applied in the future

• Encourages career exploration

Secondary/Commencement Level:
• Continues to expand on previous level
• Adds separate section for work 

experiences
• Requires more detailed career 

exploration
• Students rate their development of the 

Universal Foundation Skills
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Career Plan Practice

• Select one skill area from the 
Skills/Application section of 
the NYS Commencement 
Level Career Plan (beginning 
on p. 3 of the template).

• Reflect on/share an 
experience or activity that 
helped you develop that skill 
and identify how that skill is 
used in your life and work 
experiences.
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CareerZone
Intermediate and Commencement Level

NYS Career Zone website

https://www.careerzone.ny.gov/
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SDLMI
The SDLMI is a teaching model implemented by teachers to enable 
their students to self-direct and self-regulate their actions in pursuit 
of goals. It is used by teachers to enable students to:

• Set goals
• Make choices and decisions
• Develop plans to reach goals
• Track progress toward goals

The Self-Determined Learning Model of Instruction (SDLMI)

https://selfdetermination.ku.edu/homepage/intervention/
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SDLMI Teacher’s Guide
Use the model to support 
students with or without
disabilities to:
• Learn and use skills that enable 

them to problem-solve, leading to 
goal-setting and attainment.

• Identify meaningful learning goals 
across multiple curricular domains.

• Make progress toward goals across 
multiple curricular domains.

• Achieve more positive school and 
post-school outcomes.

• Become more self-determined.
The SDLMI Teacher’s Guide provides descriptions, 

examples, and reproducible worksheets.
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Multiple Pathways to Graduation 
and Exiting Credentials
The CDOS Learning Standards support all pathways.
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Multiple (+1) Pathways

4
All students must pass four required 
assessments (one in each discipline)

English Math Science Social 
Studies

+1

Pathways
STEM

Humanities

Arts
World 

Languages

CTE

CDOS

Civics

Multiple Pathways

http://www.nysed.gov/curriculum-instruction/multiple-pathways
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Multiple Roles of CDOS
CDOS as a Pathway 

to a Diploma

Student:
• Earns 22 units of credit.
• Passes four required 

assessments (one in each 
discipline).

• Successfully completes all 
the CDOS-CC 
requirements.

CDOS in Addition 
to a Diploma

Student:
• Earns 22 units of credit.
• Passes four required 

assessments (one in each 
discipline).

• Completes a pathway 
other than CDOS.

• Successfully completes all 
the CDOS-CC 
requirements.

CDOS as a Stand-Alone 
Exiting Credential

Student:
• Attempts, but does not 

successfully complete all 
the Regents or local 
diploma requirements.

• Completes all the CDOS-
CC requirements

CDOS Pathway to a Regents or Local Diploma

http://www.nysed.gov/curriculum-instruction/cdos-pathway-regents-or-local-diploma
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CDOS Commencement Credential: 
Option 1

• Career Plan

• Employability Profile

• Demonstrated Achievement 
of CDOS Learning Standards

• 216 hours of CTE coursework 
and/or Work-Based Learning 
(WBL) Experiences
o at least 54 hours must be WBL

CDOS Pathway to a Regents or Local Diploma, WBL and CDOS

http://www.nysed.gov/curriculum-instruction/cdos-pathway-regents-or-local-diploma
http://www.nysed.gov/career-technical-education/work-based-learning-and-cdos


96

Evidence of Attainment of the 
Commencement Level CDOS Learning 
Standards

Evidence of Attainment of the Commencement Level CDOS Standards

https://www.p12.nysed.gov/specialed/gradrequirements/CDOS-attainmentchart
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Employability Profile
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Commencement Level Career Plan
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Skills and Achievement 
Commencement Credential

• Available to students with disabilities assessed 
using the NYS Alternate Assessment (NYSAA).

• Must be accompanied by documentation of the 
student’s skills and strengths and levels of 
independence in academic, career 
development, and foundation skills needed for 
post-school living, learning, and working.

• The credential may be issued at any time after 
such student has attended school for at least 12 
years, excluding kindergarten, or has received a 
substantially equivalent education elsewhere, 
or at the end of the school year in which the 
student attains the age of 21.

Exiting Credentials

http://www.nysed.gov/curriculum-instruction/exiting-credentials
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Skills and Achievement Exit Summary
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Reflect on your current practices, how will you support students in 
achieving the CDOS learning standards?

• How can you bring together academics and transition content in 
your current setting?

• How do we bring the family lens and the school lens together to 
support individual students?

Shifting Mindsets: Putting It All 
Together
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Questions and Answers
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Resources (1 of 3)
Amendments to Commissioner's Regulations Related to School 
Counseling
Office of Standards and Instruction—CDOS Resources
Office of Standards and Instruction—CDOS Pathway to a Regents or Local 
Diploma
Guidelines for Career and Technical Education Administrators and School 
Counselors
Part 100 Regulations of the Commissioner of Education
College and Career Readiness for Transition
Career Planning Toolkit

http://www.nysed.gov/curriculum-instruction/career-development-and-occupational-studies-cdos-standards
https://www.nysed.gov/curriculum-instruction/part-100-regulations-commissioner-education
https://ccr4t.education.uconn.edu/
https://centerontransition.org/publications/download.cfm?id=170
http://www.p12.nysed.gov/sss/SchoolCounselingMemo.html
http://www.nysed.gov/curriculum-instruction/cdos-pathway-regents-or-local-diploma
http://www.nysed.gov/career-technical-education/news/guide-career-and-technical-administrators-and-school-counselors
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Resources (2 of 3)
Taxonomy for Transition Programming 2.0
NTACT:C Predictors by Outcome Area
Predictor Implementation Self-Assessment
My Next Move
CareerOneStop: GetMyFuture
NYS Career Plans
CareerZone
SDLMI

https://transitionta.org/taxonomy-for-transition-programming-2-0/
https://transitionta.org/predictors-of-post-school-success/
https://transitionta.org/pisa-self-assessment/
https://www.mynextmove.org/
https://www.careeronestop.org/GetMyFuture/default.aspx
http://www.nysed.gov/career-technical-education/career-plan
https://www.careerzone.ny.gov/
https://selfdetermination.ku.edu/homepage/intervention/
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Resources (3 of 3)
Universal Design for Learning
Office of Standards and Instruction—Multiple Pathways
Office of Standards and Instruction—WBL and CDOS
Employability Profile 
Office of Standards and Instruction—Exiting Credentials
Student Exit Summary Guidance and Form
Student Exit Summary For Students Eligible for the New York State 
Alternate Assessment (NYSSA)

https://www.cast.org/impact/universal-design-for-learning-udl
https://www.nysed.gov/curriculum-instruction/multiple-pathways
https://www.nysed.gov/career-technical-education/work-based-learning-and-cdos
https://www.nysed.gov/career-technical-education/employability-profile
https://www.nysed.gov/curriculum-instruction/exiting-credentials
https://www.nysed.gov/memo/special-education/march-2006-updated-materials-attached-april-2017
https://www.p12.nysed.gov/specialed/publications/SACC-SESform-att2.htm
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Contact Us

TAP for Transition
Amber McConnell, Director
TAPtransition@cornell.edu

This training was provided by the 
Technical Assistance Partnership 
for Transition at Cornell University. 
The OSE Educational Partnership is 
funded by the New York State 
Education Department Office of 
Special Education.

mailto:TAPtransition@cornell.edu
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